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Action on Access

Academic skills, particularly academic 

writing may present a challenge to students 

(Tierney and Slack 2005, Wilson 2013), and 

result either in academic failure, or student 

anxiety about academic failure and 

subsequent withdrawal. 

(Thomas 2015, 4)
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What works to support attainment?

‘Literacy teaching works’ (Sosu and Ellis, 
2014, 3)

‘PISA surveys show that increasing 
reading engagement could mitigate 30 
per cent of the attainment gap.’ (Sosu
and Ellis, 2014, 3)
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Impact of Academic Support on Attainment

‘Academic Support has transformed my 

degree. (…) This mindset was only 

developed fully because of the service, and 

without (it), I would not have graduated with 

a First Class degree in English. This is 

irrefutable.’
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Main Claim

Personalisation is crucial to 

transformative academic 

support.
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Some Theoretical Frameworks

•Literacy Theories and 

approaches (see Clughen and 

Hardy, 2012, xx-xxi)   

•Sociocultural theories of 

literacy: (eg Academic 

Literacies (Lea and Street 

1998); Writing in the Disciplines 

(WiD) (Deane and O’Neill, 

2011); Writing Across the 

Curriculum (WAC) (The WAC 

Clearinghouse, 1997- 2016)
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Supporting Local Decisions for Writing

‘Writing (…) is a craft and an art 

involving lots of local decisions.’ 

(Bazermann 2006, from 21 minutes)
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Pair Work

• Think about your own academic 

writing. On the post-it note, write 

down 1 thing that has genuinely 

helped you with it. (1 min)

• Discuss with your partner. (2 mins)
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Having Trouble with Everything

‘I’m having trouble with everything. Especially 

my dissertation. I’m really bad at reading and 

notes. Like I have all these ideas and I just can’t 

structure it. When I read it takes ages and I have to 

keep re-reading it’. 

• Catastrophizing

• Cognitive Load
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Active, Collaborative Academic Support

“Few physical, intellectual or social skills can be acquired 

simply by being told about them.  Most require practice in a 

supportive environment’ (Sadler, 1989, 120)

Helping writing by: 

•Reading together for an assignment tile. 

•Writing together. Write a paragraph for an assignment 

title.

•Structuring together.  Show yours/engage with theirs.

•Critically analysing a specific theme together. Write it 

up together.
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The Power of 1

JUST ONE THING

•One theme that would be good to discuss in response 

to your students’ assignment title (make one up 

together).

•One aspect of the students’ work to concentrate on in 

the PTG

•Critical analysis? Work through one example with 

students.

•Sentences: ask students to spot the one idea in your 

sentence?  
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Pair Work Task: A Common Issue

‘I got a formative essay for Theory back. And the feedback was 

‘You need to watch your expression’. And in the dissertation 

'you need to watch your expression' and I was like ''I can't’. 

(…) I can feel myself it’s not going like it 

is in my head. When I was reading through my first 

paragraph you know when it just isn’t flowing?’

In pairs, discuss how would you help this student. 

(3 mins)
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Writing as ‘meaning making’

“What makes a piece of student writing 'appropriate' has more 

to do with ISSUES OF EPISTEMOLOGY than with the surface 

features of form to which staff often have recourse when 

describing their students' writing.” (Lea and Street 1998, 162)

“What Lisa's lectures and one-to-one sessions do, 

first and foremost, is (…) to encourage a thinking 

process. (…) And for me, understanding this 

mindset was the turning point for my academic 

career” . 
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Placing Writing in the Mouth

‘Mostly, we think of writing as taking 

place on the page, and I want to 

place writing in the mouth.’

(Peter Elbow 2008)

Talk/Write Methodologies are very 

useful for meaning-making around 

writing.
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Sample Talk/Write Activity (1)

If you want to work on the context setting elements 

of an essay:

•Talk as a group about the context of an 

assignment title.

• Individually, students write up the context of the 

title.  

•In pairs, students peer review each other’s context 

writing.

•Final group reflection on process.
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Sample Talk/Write Activity (2)

Once you have run through the first activity, you can 

then use talk/write to help the students write the context 

section for their own assignment titles:

• In pairs, students discuss the context of their specific 

assignment title. (5-10 mins)

•They write up their discussion individually. (5 mins)

•In pairs, they peer review each other’s work.

•Final group reflection / discussion of written contexts 

from student volunteers.
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